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A Premise:A Premise:
The possibility of improvement does 
not negate the fact of past 
achievement or current expertise.
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Another Premise:Another Premise:
There can be a difference in (a) levels 
of expert knowledge and (b) ability to 
communicate that knowledge to the 
public.
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I. Principles of artistic evaluation.

II. How do we apply these principles in the 
various forms of evaluation we use?

III. Why these principles and the way we use 
them are essential for the progress of the 
discipline.

IV. How do we explain our principles, 
achievements, and methods to others? 

V. How do we debate when necessary?
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“Art is not a thing, it is a way.”

-Elbert Hubbard
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Our Focus:Our Focus:

Artistic Work, especially evaluations 
of application of the artistic mode of 
thought, of artistic ways of working.
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Making design or “compositional” choices in 
the creation or presentation of a work.

Making creative, situation-specific choices…

Not simply applying science-based technical 
systems designed to work exactly the same 
way all the time.
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• Go to http://aqresources.arts-
accredit.org

• Click on Evaluating Elements and 
Conditions in Institutions
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Undergraduate

• Click on Music

Undergraduate competencies 
in music specializations:

• Go to http://aqresources.arts-
accredit.org

• Click on Evaluating Elements and 
Conditions in Institutions

• Click on Basic Competency Index by 
Discipline and Specialization-
Undergraduate

• Click on Music





IV. How to ExplainIV. How to Explain

What aspects or elements of 
student work can be 
discussed in terms of the 
results of instruction?

What aspects or elements of 
student work can be 
discussed in terms of the 
results of instruction?



IV. How to ExplainIV. How to Explain

What aspects or elements 
can you identify that cannot 
be discussed easily in terms 
of their direct correlation with  
various other forms of 
instruction?

What aspects or elements 
can you identify that cannot 
be discussed easily in terms 
of their direct correlation with  
various other forms of 
instruction?



IV. How to ExplainIV. How to Explain

What elements and 
conditions of instruction 
contribute most directly to 
the level of student 
achievement?

What elements and 
conditions of instruction 
contribute most directly to 
the level of student 
achievement?



IV. How to ExplainIV. How to Explain

How do we determine that 
the elements and conditions 
of instruction that contribute 
most directly to the level of 
student achievement are 
working?

How do we determine that 
the elements and conditions 
of instruction that contribute 
most directly to the level of 
student achievement are 
working?



IV. How to ExplainIV. How to Explain

What are the areas or levels 
about which most professionals 
in the field are likely to agree 
on the relative quality or value 
of the work?

What are the areas or levels 
about which most professionals 
in the field are likely to agree 
on the relative quality or value 
of the work?



IV. How to ExplainIV. How to Explain

What are the areas or levels 
where there is likely to be 
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The _______ School/Department/etc… of Music
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• How music works-the 
artistic mode of thought
• How our field defines 
achievement in the music 
disciplines we teach
• How we set goals for 
achievement
• How we evaluate 
student achievement
• How we evaluate 
faculty achievement

• How we evaluate our 
department/school
• How we consider 
external perceptions
• The competencies of 
students we accept
• The competencies 
expected of students we 
graduate
• Why our evaluation 
concepts work and support 
our purposes
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position to ask these 
questions.
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What are the philosophical 
and programmatic situations 
of your senior administrators 
at your institution?
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The institutional accreditation 
issue.

The institutional accreditation 
issue.
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Compliance, not debate.Compliance, not debate.
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can we do?
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-Frank Lloyd Wright

“The truth is more important than 
the facts”

-Frank Lloyd Wright



What can we do?What can we do?

2. Counter assertions that 
professionals cannot conduct fair 
or objective assessments within 
their fields.

2. Counter assertions that 
professionals cannot conduct fair 
or objective assessments within 
their fields.



What can we do?What can we do?

2. Counter assertions that 
professionals cannot conduct fair 
or objective assessments within 
their fields.
a. Music professionals are more 

qualified than assessment 
professionals. 

2. Counter assertions that 
professionals cannot conduct fair 
or objective assessments within 
their fields.
a. Music professionals are more 

qualified than assessment 
professionals. 



What can we do?What can we do?

2. Counter assertions that 
professionals cannot conduct fair 
or objective assessments within 
their fields.
a. Music professionals are more 

qualified than assessment 
professionals. 

b. Experts are internally driven to 
improve their fields.

2. Counter assertions that 
professionals cannot conduct fair 
or objective assessments within 
their fields.
a. Music professionals are more 

qualified than assessment 
professionals. 

b. Experts are internally driven to 
improve their fields.



What can we do?What can we do?

2. Counter assertions that 
professionals cannot conduct fair 
or objective assessments within 
their fields.
a. Music professionals are more 

qualified than assessment 
professionals. 

b. Experts are internally driven to 
improve their fields.

c. Conflict of interest argument are 
usually not about quality.

2. Counter assertions that 
professionals cannot conduct fair 
or objective assessments within 
their fields.
a. Music professionals are more 

qualified than assessment 
professionals. 

b. Experts are internally driven to 
improve their fields.

c. Conflict of interest argument are 
usually not about quality.



A Few Final PointsA Few Final Points



A Few Final PointsA Few Final Points

“We have sunk to a depth where 
restatement of the obvious is the 
first duty of intelligent men.”

-George Orwell
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We are not alone.We are not alone.
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The outcomes ideologies 
have turned on their former 

friends.
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drive for centralization of 

power will lead, or who will 
prevail.
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defend, and improve what is 
necessary for assessment in 
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Thank you for you attention 
and consideration.

For more information, go 
to:http://aqresources.arts-

accredit.org. 
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“Always do what is right. This will 
gratify some people and astonish 
the rest.”

-Mark Twain
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